A POLICY BRIEF: SCHOOL-BASED INTERVENTIONS TO PREVENT VIOLENCE AGAINST
WOMEN AND GIRLS
BACKGROUND
Violence against women and girls (VAWG) is a
human rights violation that affects millions of
women worldwide. According to the most recent
estimates from the World Health Organization,
more than one in three women globally have
experienced physical and/or sexual partner
violence or sexual violence by a non-partner at
some point in their lifetime.1 Historically, the
international community has focused heavily on
responding to VAWG by providing support services
for survivors. In recent years, however, there has
been an increase in attention to interventions that
aim to prevent violence before it starts.2 While the
evidence base is still in a relatively early stage,
rigorous evaluations have been conducted that
demonstrate sustainable ways to reduce VAWG.
Existing reviews suggest that there are common
elements to these effective interventions2,3:
1. Collaborating with entire communities (both
men and women, boys and girls) in an
interactive and participatory way during all
phases of the intervention;
2. Engaging communities in a culturally sensitive
and relevant manner to address structural
drivers of violence, such as deeply entrenched
social norms that perpetuate gender
inequalities;
3. Using a multi-sectoral approach that is both
comprehensive and integrated;
4. Exposing participants to subject matter
through multiple intervention components
over a sustained period (at minimum six
months);
5. Conducting rigorous evaluations using mixedmethods approaches and disseminating results
widely to inform current and future prevention
programs.

One of the most important sectors in the efforts to
prevent VAWG is that of education. The
intersection of education and VAWG is
particularly relevant as schools are environments
where children and adolescents learn and develop
social and behavioral norms. By working with the
education sector at multiple levels, we are
presented with a unique entry point to help shape
future generations’ (both boys and girls) ideas of
healthy relationships and balanced power
dynamics.4,5 At the highest level, policy makers can
develop and enforce laws and policies that outline
how education systems will work in an integrated
manner with other sectors to prevent VAWG. At
the institutional level, administrators can
implement training curricula for teachers and
students that focus on fostering gender equitable
attitudes and norms. Reforms can be instituted to
create a safe environment for VAWG survivors to
access necessary counseling and referral services.

Finally, at the community level, teachers and
school administrators can work with other
influential community members to hold
conversations, workshops, and other activities that
will strengthen community knowledge and capacity
to respond to and prevent VAWG, potentially
leading to broader social change.5
It is important to recognize that in order for
schools to be sites of social and intellectual
empowerment, they, themselves, must be free of
violence. Too often, schools are sites where
violence is perpetrated, whether as corporal
punishment on behalf of a teacher, dating violence
among classmates, sexual assault, or bullying,
among others.4 Girls are particularly vulnerable to
violence. As of 2012, it was estimated that
approximately 60 million girls are sexually
assaulted on their way to or at school every year.
In some countries, this translates to a higher
probability for a girl to experience sexual violence
than to become literate.6 Within the United States,
a report for the National Institute of Justice
revealed that approximately 14% of female
students (aged 18-25) had experienced sexual
violence during her time at university.7 Violence
against women and girls at school is a pandemic
issue that must be resolved globally in order to
avoid and alleviate the detrimental effects of
violence on individuals and communities.
Concerted efforts must focus on breaking the
intergenerational cycles of violence, poor
education, ill health, and poverty.

ABOUT THIS POLICY BRIEF
The objective of this brief is to provide a concise
overview of select school-based interventions that
aim to prevent VAWG or improve knowledge and
attitudes that perpetuate VAWG*. It is important
to note that this is not an exhaustive review of the
literature. While we recognize the immense
complexities associated with the multiple forms of
violence that occur within schools and the various
ways in which they manifest, we will solely address
VAWG in this brief.4 Relevant school-based
interventions were pulled from nine recently
published reviews.2-4,8-13 Targeted hand searches
were also conducted. The interventions that are
highlighted are categorized as effective, promising,
or emerging.
For the purpose of this brief, we will be looking at a
range of outcomes in addition to the reduction of
perpetration/victimization of VAWG. It can be
problematic to solely measure VAWG prevalence,
as effective programs may initially cause an
increase in reporting of violence due to a variety of
reasons, including higher confidence among
participants, knowledge of formal reporting
mechanics, among others.14 Since VAWG is an
extreme manifestation of systemic gender
inequality, it is important to examine a program’s
impact on gender equitable attitudes and related
behaviors that drive VAWG.

SCHOOL-BASED INTERVENTIONS
Effective interventions
The effective interventions are those that have
been rigorously evaluated† and show significant
reductions in VAWG and/or improve behaviors,
attitudes, and knowledge that promote gender
*

For the purpose of this brief, we only focus on the
following types of VAWG: intimate partner violence
(IPV), dating violence, and non-partner sexual assault.
†
By rigorous evaluation, we refer to experimental or
quasi-experimental evaluations.

equality and healthy power dynamics. A total of
nine interventions were found that fall under this
category (Table 1). The majority of these
interventions included elements similar to those
identified in the background section (engaged
communities with a gender approach using a
comprehensive methodology over a sustained
period of time).
Both the Stop Violence against Girls in Schools
(SVAGS) and Safe Schools programs demonstrate
how multi-faceted and culturally-relevant schoolbased interventions implemented over a longer
period of time can affect change not only among
students and teachers, but also within the
surrounding
communities.
Within
these
interventions, religious and community leaders,
parents, and community organizations, among
others, were engaged in sensitization training and
broader discussions about gender, different types
of violence, and girls’ education. Students and
teachers showed significant improvements in
knowledge, attitudes, and key behaviors (i.e. helpseeking behaviors) related to the structural drivers
of VAWG.14,15 Looking specifically at the Girls’ Clubs
in the SVAGS program, participating girls had
higher mean attitude index scores‡,§ and
significantly improved knowledge on relevant laws
and policies, reporting mechanisms, and support
organizations at the end of the intervention. SVAGS
has been adapted to the Tanzanian and Nigerian
context, Transforming Education for Girls in Nigeria
and Tanzania (TEGINT), extending beyond the
focus on violence against girls to encompass more
of a “whole-school approach” to address other
forms of school-related violence.14,16

Similarly, the rigorously evaluated Gender Equity
Movement in Schools (GEMS) program in India
involved
multi-modal
and
gender-specific
interventions over a relatively lengthy period of
time. They did not, however, explicitly involve
activities that engaged the broader community
outside of the school.** GEMS consisted of a series
of educational activities for groups of boys and girls
centered around gender, healthy relationships,
health, and violence. In addition, a week-long
school-wide campaign was launched to engage all
students in participatory activities on issues related
to VAWG. Students in the intervention groups
obtained higher gender equality scores and there
were improvements in self-reported positive
behavior changes.17 It is important to note that
while one of the main objectives of the effective
interventions mentioned thus far was to reduce
VAWG, methodological challenges, especially for
community-wide and multi-level interventions,
limit measurability.

‡

Only students in Kenya and Mozambique showed
statistically significant differences in the mean attitudes
index score.
§
“Challenging violence and gender equality index”:
score between 0 (does not challenge attitudes on
gender inequality) to 1 (challenges attitudes on gender
inequality) based on a series of 8 statements.

**

Although they were not measured, this does not
mean that ripple effects of the intervention into the
community were not possible.

The Fourth R program, on the other hand, was a
comprehensive program implemented in Canada
that did show a sustained decrease in the
prevalence of VAWG. There were significantly
lower odds of perpetrating violence for boys in the
intervention than those in the control after 2.5
years of follow-up.18 The healthy relationships
approach, which is the foundation of the Fourth R
program, has also been applied in a variety of
other settings across Canada through programs
such as Making Waves, Respectful Relationships
(R+R), and Healthy Relationships in Rural Youth,
although evaluation results for these three
programs have not been published.19 The Youth
Relationships Project, which utilized a similar
Fourth R approach, has been rigorously evaluated
and also resulted in a reduction in the perpetration
of dating violence by boys against girls.20
While the body of evidence is still largely
conflicting, there have also been targeted
interventions directed specifically towards college
students that aim to prevent sexual assault. After
reviewing the evidence, there were two programs
that were shown to be effective in reducing rates
of sexual violence: an Acquaintance Rape
Prevention Program and a Revictimization
Prevention Program, both implemented in the
United States.21-22 The first intervention led to a
significant decrease in sexual assault incidence
among participants who had never previously
experienced sexual assault.21 The second
intervention measured significant differences in
the level of rape revictimization among
participants who had received the program
compared to those who had not.22 These programs
shared some similar characteristics, such as a focus
on underlying risk factors. Nevertheless, these
interventions worked with very specific
populations (white, middle-to-high income,
college-educated women), making it difficult to
draw strong conclusions about generalizability to
different contexts.

Other targeted school-based interventions include
those that have engaged coaches and male
athletes to reduce perpetration of violence as well
as improve gender equitable attitudes. Coaching
Boys into Men (CBIM) is an innovative intervention,
which trains coaches to facilitate discussions about
norms and attitudes on gender inequalities to high
school athletes. A rigorous evaluation showed
increases in reported intentions to intervene and
positive bystander intervention behaviors.23 The
program is currently being expanded to middle
schools and universities throughout the United
States.24 CBIM has also been adapted to the Indian
context into a program known as PARIVARTAN,
which engages cricket coaches and their athletes
on gender and VAWG prevention in both schools
and the community. An initial rigorous evaluation
of the school-based programs showed significant
increases in positive attitudes on gender equality.25
The program is now being expanded to include
girls in an effort to empower and create safe
spaces for participants.26
It is important to note that most of the effective
interventions used a gender-specific approach
with a focus on empowerment, providing
participants with the tools to question and
challenge attitudes and behaviors that perpetuate
gender inequalities and drive VAWG.
Promising interventions
There were several interventions (Table 2) that
showed promising results that were either (1) not
rigorously evaluated/did not provide enough
information on the evaluation methodology or (2)
they were rigorously evaluated but did not
disaggregate results by sex. Either way, it is difficult
to draw conclusions on the programs’ effectiveness
on the reduction of VAWG and/or improvement of
related knowledge and attitudes.

BOX 1 – Child Friendly Schools

27

Child Friendly Schools (CFS) is a UNICEF-led
initiative that has now been implemented in 95
countries and is premised around the principles of
child-centeredness, democratic participation, and
inclusiveness. By applying the CFS framework,
schools can develop a series of actions to better
improve learning conditions for students, thereby
ensuring a safe environment in which their rights
are protected. A recent evaluation showed that the
CFS model was effective in creating a space for
engaging stakeholders in the development of childcentered curricula and programs, providing a
concrete framework to guide policy decisions at
the Ministerial level, and generating positive
attitudes around inclusive learning. Some of the
main challenges include: limited accommodation
for students with disabilities, inability to create
fully safe environments, and lack of fidelity to
program guidelines. Challenges aside, the CFS
initiative provides an overarching framework to
develop and implement school-wide programs to
ensure safe schools for all students. This type of
holistic approach that seeks to create a safe space
for girls can have very important implications in
the prevention of VAWG.

A total of three interventions fit under the first
category.28-30 Similar to those in the effective
category, all three interventions applied
participatory approaches that engaged students
and teachers over a long period of time. Activities
included awareness campaigns and the
development of curricula that addressed healthy
relationships, balanced power dynamics, human
rights, and/or harmful gender norms. The Young
Men Initiative (YMI), coordinated by CARE
International Balkans, is an adaptation of the
innovative and well-evaluated Program H
developed by Promundo.28,31 The YMI program
focuses on adolescent boys and consists of several
sessions, integrated into the school curricula,
where participating boys learn about gender,
sexual health, and violence. An initial evaluation
showed a significant improvement in gender
equitable attitudes, knowledge, and behaviors in
some of the schools.28 In the United Kingdom,

WOMANKIND implemented an education program
in several schools by integrating lessons on
violence and other gender-related issues into
“citizenship lessons”.29 The C-Change Program,
implemented in the Democratic Republic of Congo,
went a step further to involve parents and other
community members. While we cannot say for
certain that these programs were effective,
preliminary evidence shows promising results.30
In addition, there were four other interventions
that demonstrated very encouraging results, but
results were not disaggregated by sex.32-35 As such,
the programs’ true effect on the levels of VAWG,
specifically, remains unknown. At the middle/highschool level, Shifting Boundaries and Safe Dates
showed
overall
reductions
in
the
perpetration/victimization of dating violence
among participating adolescents as a result of a
series of gender-sensitive and multiple component
interventions implemented over a long period of
time.32-33 Another program, Connections, evaluated
in six high schools in California, also showed
reduction in the perpetration of violence through
teaching high school students about healthy
relationships.34
The fourth intervention, Bringing in the
Bystander®, is a targeted program that teaches
participants potential ways to intervene to prevent
sexual assault on university campuses, support
survivors, and raise awareness within their
communities. A rigorous evaluation showed
significant improvements in a series of outcomes,
including how confident the participant felt in
intervening, whether they believed there were
more positives to intervening than negatives,
rejection of common rape myths, and other
bystander attitudes and behaviors.35 This program
has since been adapted to a variety of contexts.36

Emerging interventions
Finally, innovative school-based programs exist
that are currently being implemented, but have yet
to be fully evaluated. In the primary school setting,
Good School Toolkit is a comprehensive program
implemented in several schools throughout
Uganda by Raising Voices. Utilizing a long-term
approach
that
involves
three
phases,
administrators, teachers, community members,
and students were engaged in discussions around
violence and creating safe schools. A rigorous
evaluation has been conducted and results will be
released shortly.37
Expect Respect®, a long-standing program
implemented by SafePlace in Texas, includes
school-based support groups to help engage
middle and high school students on healthy
relationships.
A
preliminary
evaluation
demonstrates an improvement in healthy conflict
resolution skills among participants.38 SafePlace is
also working in partnership with EngenderHealth
on the Gender Matters project to reduce levels of
teenage pregnancy through discussions and
campaigns around healthy relationships, sexual
and reproductive health, and support networks††.39
Dating Matters®, a CDC-led initiative, is also in the
implementation phase and includes a series of
interventions that help prevent dating violence
among young adolescents (aged 11-14 years) in
high-risk schools and communities throughout four
cities in the United States. This project specifically

††

An evaluation is currently being conducted.

emphasizes the need to work with children during
early adolescence, in addition to engaging their
schools, families, and broader communities.40

COMMUNITY-BASED INTERVENTIONS WITH
SCHOOL-BASED COMPONENTS
In addition to the school-based interventions that
involve community-based components, there exist
several community-based interventions with
school-based components, such as Program H,
Somos Diferentes, Somos Iguales; Stepping Stones;
SASA!; and Soul City.31,41-44 These programs have
demonstrated significant reductions in the rates of
violence against women and girls and/or
improvements in related knowledge and attitudes
and encompass all elements discussed in the
Background section. In Nicaragua, Puntos de
Encuentro has implemented the wide-spread
communications strategy known as Somos
Diferentes, Somos Iguales (SDSI) or “We are
Different, We are the Same” in English. Included in
this strategy are several “edutainment” (education
+ entertainment) interventions that help raise
awareness and build communities’ capacity to
respond to gender inequalities. The most wellknown component is a TV drama, Sexto Sentido,
which addresses HIV prevention, violence, and
other relationship issues, and is broadcast in six
countries throughout Central and North America
on a weekly basis. The program involved schools
through cast tours, during which discussions were
facilitated on health and gender and materials
were disseminated.41 Stepping Stones is a very
well-known community-based HIV-prevention
program that has been adapted in numerous
countries. By engaging youth through participatory
group discussions, mostly held in schools,
facilitators are able to address communications
skills and sexual and reproductive health, as well as
violence against women.42

BOX 2 – Child Sexual Abuse
Child sexual abuse (CSA) still remains a widespread
problem globally. While school-based interventions
that specifically address CSA are not within the
scope of the review, they are a fundamental part of
creating a safe school environment conducive to
45-48
learning. Four reviews
were recently conducted
to evaluate the effectiveness of interventions
designed to prevent CSA. Most interventions taught
children self-protective knowledge: how to
recognize CSA and ways to seek help, among others.
According to these reviews, the school-based
interventions that were most effective in reducing
levels of CSA included similar elements as those
mentioned in this policy brief. In general, they
involved participatory and active learning methods,
such as role-play and role-modeling. They were
often implemented over a longer duration of time in
smaller increments to maximize exposure, while
being mindful of attention spans. In addition, these
effective interventions tended to involve parents in
the
discussion.
There
exist
substantial
methodological limitations in this field of research.
Managing disclosure of CSA is very challenging and
difficult to measure with accuracy. The authors of
the reviews offer recommendations for future
researchers, including examining prevention efforts
for ages beyond early elementary school, studying
the cumulative impact of CSA over longer durations
of time, increasing diversity in the distribution of
45-48
research, and conducting rigorous evaluations.

DISCUSSION
The international community has made evident the
importance of engaging the education sector to
help eliminate all forms of violence against women
and girls over the past few decades. The Beijing
Platform for Action (1995) calls for comprehensive
approaches to reduce VAWG and specifically
outlines the role educational systems have in
fostering gender equitable attitudes.49 The InterAmerican Convention on the Prevention,
Punishment, and Eradication of Violence against
Women (1994) recognizes that VAWG can occur in
educational facilities, which is why it is so
important to develop appropriate educational
programs inside and outside of schools to combat

attitudes and behaviors that perpetuate VAWG.50
In addition, the Convention on preventing and
combating violence against women and domestic
violence (2011) explicitly states that schools, along
with the rest of the education sector, play a vital
role in the prevention of VAWG, particularly
related to dispelling harmful stereotypes, building
capacity and agency, and encouraging non-violent
conflict resolution.51
As a result of these declarations49-51, among others,
there have been several sustained efforts to
develop and implement holistic approaches to
integrate violence prevention programming into
school curricula and activities. This policy brief
presented a concise review of the evidence that
exists and identified common elements that are
shared among those that are effective and
promising, including a comprehensive and multilevel approach that actively engaged communities
over several sessions.
Many interventions, however, have not been
evaluated and, as such, the evidence base is still
relatively limited. Furthermore, when programs are
evaluated, it is common that the data are not
disaggregated by sex, making it difficult to draw
strong conclusions on how women and girls are
specifically affected. This is often a result of the
significant methodological or financial challenges
that are associated with VAWG data collection.
Overall, a deeper understanding of effective
programming at the intersection of VAWG and the
education sector is desperately needed. The vast
majority of school-related programs have occurred
in relatively stable environments, however, it is
important to consider how these interventions
could be adapted to conflict-affected areas, where
girls are often at a greater risk of suffering
violence.52-54 To address this issue, the
International Rescue Committee (IRC) has
implemented a Classroom Assistant Program in
Guinea and Sierra Leone, which recruited and

trained female classroom assistants to help create
a safe space conducive to learning for both girls
and boys. While the program has its limitations,
results showed some promise despite substantial
challenges that were faced.55 Overall, there is a
dearth
of
information
on
school-based
interventions to prevent VAWG in conflict settings.
Another under-researched area is how best schoolbased interventions can account for diversity and
address inequities in the levels of violence between
people of different races, ethnicities, gender,
and/or sexual orientation. Evidence shows that
lesbian, gay, bisexual, transgender, queer and
intersex (LGBTQI) youth are disproportionately
affected by violence, particularly in schools.4,56
Therefore, a more inclusive approach is necessary
for future research and programming.
In addition, questions remain about how to
effectively scale-up many of these communitybased interventions to the national level.
Ultimately, it is our goal to have government
sponsored programs that are implemented at a
national level to integrate curricula that address
VAWG and gender equality in all schools. In the
United Kingdom, for example, the London-wide
Schools Domestic Violence Prevention Project
(LSDVPP) was implemented in several middle and
high schools throughout London. The program
mostly consisted of training staff to develop and
implement curricula that address domestic
violence. While the evaluation does not provide a
great amount of detail on the impact of the
program, initial evidence shows an overall
improvement in knowledge and awareness on
VAWG among both students and teachers.57
Within the United States, specifically, there has
been a large push towards raising awareness
around sexual assault on university campuses and
creating effective solutions to prevent sexual
violence. Under the Obama Administration, the
White House Task Force to Protect Students from

Sexual Assault was created in early 2014 to collect
and disseminate accurate prevalence data, develop
prevention programs that engage both men and
women, and establish effective and integrated
response systems for survivors that are strongly
enforced.58 While the task force is in the early
stages of its work and yet to be evaluated, this
national strategy focused not only on increasing
transparency and improving services for survivors,
but also on preventing violence before it occurs
shows promise.

CONCLUSION
The evidence base has improved over the years,
yet gaps still remain. We call for increased
collaboration among researchers, programmers,
and governments to share best practices and
work together to scale-up effective and promising
interventions, while also leaving room for
adaptation to ensure cultural relevance.4
Sustainability is at the center of the post-2015
global development agenda. In order to truly
achieve the sustainable development goals that are
being developed59, we need to work within a
human rights framework and accelerate efforts
across sectors to address pervasive issues that
drive inequity. Schools, as part of the education
sector, are key institutions that have the power to
challenge harmful and discriminatory norms that
perpetuate issues, such as VAWG. Every woman
and girl deserves a life free from violence in a
society where she is treated with respect and
dignity.
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Table 1 – Effective interventions that reduce VAWG or improve behaviors, knowledge, and attitudes
PROGRAM
‡‡
NAME, YEAR

Stop Violence
against Girls in
Schools
(SVAGS),
2008-2013

Safe Schools
Program,
2003-2008

Gender Equity
Movement in
Schools
(GEMS),
2008-2010

‡‡

LOCATION

BRIEF DESCRIPTION & DURATION OF INTERVENTION

POPULATION
OF INTEREST

MAIN RESULTS

Ghana
Kenya
Mozambique

Over five years (2008-2013), Action Aid implemented a multicomponent intervention in 45 primary schools and associated
communities, which included girls’ and boys’ clubs to increase
knowledge on gender equality for students, Reflect Circles to engage
parents and community members in discussions on gender,
sensitization training for community leaders and teachers on VAWGrelated issues and with parents on the importance of girls’ education,
as well as community-wide campaigns and national-level advocacy
work.

Primary school
students,
teachers,
community
leaders,
parents

After the intervention, girls in both
Ghana and Mozambique were more
likely to report experiencing violence.
Positive effects on knowledge and
attitudes related to gender were seen
among participants of Girls’ Clubs.

Ghana
Malawi

From 2003-2008, Safe Schools, implemented by DevTech Systems, Inc.,
included interventions at multiple levels: national (advocacy campaigns
to raise awareness on violence that occurs at and on the way to and
from schools), institutional (sensitization training of teachers and
supervisors and creating relevant codes of conduct), local (work with
local leaders and community organizations to strengthen capacity) and
individual (training teachers to train students on attitudes and
knowledge on gender-related issues).

Policy makers,
teachers, peer
leaders,
community
leaders, and
students
(upper
primary, lower
secondary
schools)

Among both teachers and students,
there were shifts in knowledge of
gender-based violence, increased
awareness of rights, and reductions in
acceptability towards violence.

India

A select number of Grade 7 students participated in a one-year
intervention (2008-2009) that either involved group educational
activities (45 minutes each) + an awareness campaign (1-week long),
the awareness campaign alone, or neither. In addition, a select number
of Grade 6 students participated in a two-year intervention (20082010), divided into the same previously defined groups with enhanced
activities. This program was implemented by the International Center
for Research on Women (ICRW), the Committee of Resource
Organizations for Literacy, and the Tata Institute for Social Sciences.

Boys and girls
in Grades 6
and 7

At follow-up, boys and girls in the
intervention groups had higher gender
equality scores. In addition, girls in the
GEA + campaign intervention group selfreported positive changes in behavior.
Boys and girls in the GEA + campaign
intervention group were more likely to
report a positive reaction by peers in
response to gender-based violence.

If program year unknown, year of published evaluation is provided.

Table 1 continued… – Effective interventions that reduce VAWG or improve behaviors, knowledge, and attitudes
PROGRAM
§§
NAME, YEAR

BRIEF DESCRIPTION & DURATION OF INTERVENTION

POPULATION
OF INTEREST

MAIN RESULTS

Canada

Trained teachers implemented a provincially-mandated 21-lesson (3 units
of 7 75-minute sessions) curriculum in a Grade 9 health class that focused
on fostering knowledge and skills regarding safety and injury prevention
and health-related issues.

Students
enrolled in
Grade 9 (14-15
years of age)

After 2.5 years of follow-up, those in the
control group had close to 3-times
higher odds of perpetrating violence
than those in the intervention group.

Youth
Relationships
Project, 2003

Canada

Participating Child Protection Service agencies implemented an 18-session
intervention that aimed to strengthen participants’ problem-solving and
communications skills, improve attitudes on gender norms and healthy
relationships, and mobilize social action through a series of participatory
and educational activities.

Adolescents
(14-16 years of
age) with
history of child
maltreatment

There were greater rates of reductions
in perpetration of dating violence by
boys in the intervention group as
compared to those in the control.

Acquaintance
Rape
Prevention
Program, 1996

United
States

Participants were exposed to a series of videos and group discussions on
rape myths, rape scenarios, and protective behaviors in a session at the
beginning of an academic quarter.

Revicitimization
Prevention
Program, 2001

United
States

During two two-hour sessions, participating students were exposed to
information on sexual assault, a group discussion on risk factors and
warning signs, a video, an interactive group activities, and capacity
building on problem-solving skills.

Fourth R: Skills
for Youth
Relationships,
2004-2007

Coaching Boys
into Men,
2009-2010

PARIVARTAN,
2008-2012

§§

LOCATION

United
States

Trained coaches held brief group discussions (15 min) with athletes on a
weekly basis over the course of a sports season (approximately 12 weeks)
on knowledge, attitudes, and behaviors related to violence against women

India

By collaborating with the Mumbai Schools Sports Association, ICRW
implemented an adaptation of the Coaching Boys into Men approach with
high school cricket athletes in India. Coaches participated in a 3-day
workshop and then facilitated discussions on gender equitable attitudes,
bystander behaviors, and violence with their athletes on a weekly basis for
four months.

If program year unknown, year of published evaluation is provided.

Female
students
enrolled in
university
Female
students
enrolled in
university with
history of
sexual assault
victimization

Among women who had never
experienced sexual assault, the
intervention was successful in reducing
levels of sexual violence.
There were significant differences in the
rates of rape revictimization among
those in the intervention group
compared to those in the control.

High school
male athletes

Athletes in the intervention group
experienced positive changes in
intentions to intervene when witnessing
dating violence and improved bystander
behaviors as compared to the control
group.

High school
male athletes

Greater positive changes in gender
attitudes and greater reductions in
negative bystander behaviors were
demonstrated among those in the
intervention than in the control.

Table 2 – Promising interventions
PROGRAM
***
NAME, YEAR

LOCATION

BRIEF DESCRIPTION & DURATION OF INTERVENTION

Democratic
Republic of
Congo

A multi-level intervention was implemented over 1.5 years that
provided students with training, engaged community members
(including parents) through awareness-raising campaigns, and
supported teachers and administrators in creating codes of conduct to
prevent and respond to violence in and out of schools. This program was
funded by USAID and implemented by the Initiatives pour le
Developpement Integral.

WOMANKIND
UK Education
Program,
2008-2010

Young Men
Initiative,
2007-2013

Combating
School-Related
Gender-Based
Violence
(C-Change),
2010-2012

Shifting
Boundaries,
2009-2010

Safe Dates,
1994-1995

***

POPULATION
OF INTEREST

MAIN RESULTS

Teachers,
students, and
parents

Both students’ and teachers’
knowledge of ways to prevent violence
improved dramatically over the course
of the project.

United
Kingdom

During the second phase of a project (2008-2010), WOMANKIND
implemented an intervention in 5 schools using a whole-school
approach to address issues related to gender equality and VAWG.
Students were taught “citizenship lessons” on a variety of topics,
including women’s rights, harmful masculinities, and different types of
violence against women.

Secondary
school students

Qualitative interviews showed that
students appreciated learning more
about gender issues and violence
against women. Schools developed
curricula and initiatives to raise
awareness on gender equality.

Bosnia and
Herzegovina,
Croatia,
and Serbia

Trained facilitators led participatory group activities during class time
over the course of an academic year. These activities focused on health,
violence, risky behaviors, and attitudes on gender.

Male students
at vocational
high schools
(14-18 years of
age)

Improvements were seen in genderequitable attitudes, rejection of gender
stereotypes, and knowledge on sexual
and reproductive health in some sites.

United States

Over 2 years, the Shifting Boundaries intervention was implemented in
30 schools and involved a classroom component (6 sessions/school on
healthy relationships) and a series of “building” components, which
included school-based restraining orders, increased security presence in
student-identified unsafe areas, and awareness raising activities.

Students in
Grades 6-7

Reductions were seen in perpetration
and victimization of physical/sexual
dating violence and sexual harassment
over 6 months among students in the
combination intervention groups.
Results were not disaggregated by sex.

United States

Safe Dates is a multi-component intervention implemented in 14
schools and included both school-wide violence prevention activities (10
45-minute lessons, poster contest, and a theater production) and
community-wide violence response activities (provider training and
support services).

Students in
Grades 8-9

Four years after the program, students
in the intervention reported lower
levels of physical and sexual dating
violence than those in the control.
Results were not disaggregated by sex.

If program year unknown, year of published evaluation is provided.

Table 2 continued… – Promising interventions
PROGRAM
†††
NAME, YEAR

Bystander
Approach, 2007

Connections:
Relationships
and Marriage
Curriculum,
2003-2004

†††

LOCATION

United States

United States

BRIEF DESCRIPTION & DURATION OF INTERVENTION

This intervention consisted of a control and two intervention groups
(one 90-minute session vs. three 90-minute sessions). Topics ranged
from basic information and statistics around sexual violence to how to
detect and intervene in risky situations, while prioritizing your own
safety. Sessions were provided by trained facilitators.

Over the course of 15 sessions (1-hr each), trained teachers and/or
counsellors discuss a range of topics, including healthy relationships,
positive self-esteem, and communication and life-planning skills, with
their students.

If program year unknown, year of published evaluation is provided.

POPULATION
OF INTEREST

MAIN RESULTS

University
student who
had never
received
training on
sexual violence
(18-23 years of
age)

In the 3-session group, respondents
showed the greatest improvements in
knowledge, attitudes, and behaviors
compared to those in the one-session
and the control.

Students in
Grades 11-12

Reductions in reports of dating
violence perpetration decreased in the
intervention group (and increased in
the control). Improvements in
relationship knowledge were
significantly better for those in the
intervention group.

